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~ Abstract . |
The purpoée'of this study was to exa-mine' hbw Asiah _studeht's at .Wes'tern'
Michigan University (WMU) have adjusted to American culture and mdre _
specifically to life at an American university. Owie_(1982) found a high degree of
social alienation among foreign sthents at two Midwestern United States
universifies. Hé fecommended that the universities continuously evaluate theif
~ foreign students’ sérvices programs 'té ensu're.tr-mat they function With optimum
effectiveness in making foreign students feel at home. The subjects for this'
study consisted 6f 10 Asian students af WMU who were interviewed by this .
investigator using the Asian Student Adjustment Survey, a 22-item ’.questionnAaire
developed by the investigatof; The questions generated comfnents from the
students that wére summarized and dﬁen quoted for illustrative pUrboses'. This
study provided insight from 10 internationals as to the nature of the‘ir.problems |

and concerns at WMU.
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Introduction | |

This is a study of how Asian studénts at Western Michigan University
(WMU) have adjusted to American ciJlture and specifically life at an American
university. Whethér or not these students succeed depends on a number of
factors including financing, skill in learning English, and adaptability to American
culture. American institutions of higher learning are often ready to accept
international students because they provide much needed revenueé in times of
declining enroIIments and rising costs. Furthermore, the enroliment of
' international students also enhances the education of American stuoents.
Deither Haenicke (1994), then president of WMU, in his State of the University
address stated: “Part of the American higher education system already has
become economically dependent on international talent. . . . International
| students and faculty membeis on our campus provide an important cultural
contact for our domestic st.udents” (p.’ 1). Once the'se students arrive on campué,
the university community has a responsibility to help them adjust to university
and community life.

The purpose of this action research project was to provide insight from the
international students themselves as to the natiJre of their problems and
concerns a.t WMU. .Information gained from this study will help the univeréity
community to better plan for and assist these students in ways that iNiII help_ them
have a successful and positive Iaarning éxperience. |

Literature R'eview :
The social alienation, adaptation, and adjustment of international

students in the United States has been the subject of a number of studies in the
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Iaét two decades. Owie (1982) conducted a study of 53 foreign students fronﬁ
two Midwestern Unitéd States universities. His purpose was to investigate the
level of social alienation among these students. There was a positive correlation
bétW_een social alielnation ahd powerlessnesé, meaninglessness, and
normlessness. He found that the level of social alienation émong these students
was higher than that which would be expected to occur by chance. He |
~ recommended thaf the universities continuously evaluate their foreign students’
seNices programs to ensure that they function with optimum effectiveness in
making foreign students feel at home. He also recommended that the entire
university co_hmunity including faculty, students, and bfher administrators be
involved in programs and activities with foreign students.

" Dillard and Chisolm (1983) reported on a number of studies involving

. counseling relationships with international students. They discovered that most
international students placed a higher imporfance on academic success aﬁd
professional training as opposed to concerns about social adjus’fme_nt and
involvement with American culture. They also found that international students,
while having a greater need for professional counseling éssisfance than
American students,”ére more likely to consult with friends and family members
about matters involving psychological stress than with professional counselors. -
They also point out thaf much of the counseling relationship involves nonverbal
communication. They concluded that counselors of international students need
to be familiar with the cultural charactefistics of these st_udents in order to have
positive relationships which lead to productive outcomes. They recommend an

- active program of reading and participation in workshops and inservice programs

7



Adaptation of Asian Students 7
for attaining the necessary background and skills for effectively counseling
international students.

Surdam and Collins (1984)-studied the adaptation of international students
on a major university campus. _They defined adaptation as either the satisfaction
of survival needs or the process utilized by an individual to adjust to an
environment. They found that the better adapted students sbent more of their
leisure time with Americans. They also found that the better adapted studenfs
were those who developed a positive attitude toward religion during their time in
this country rathef than a negative one. Another finding was that two-thirds of
the students did 'not perceive discrimination as a personal problem. Those who
perceived discrimination as a personal problem were significantly less well
adapted than those who did not perceive it as a personal problem. Finally, they
found that the students made infrequent use of student services. While most -
students made use of the Office of International Pregrams for immigratioh
concerns and passports, very few went there for academi_c advice or personal
counseling. The authors recommended a contihuation of pregramming for A
international studentsvincluding such subjects as study skills, cross-cultural
communication, and English language skills.

Schrem and Lauver (1988) studied the alienation among the international
students at a large Southwestern United States university. Alienation has been
defined as includ}ing three elements: powerlessness, meaninglessnes's, and
social estrangement. They found that non-European undergradeates who spend
Iittle time with others are the most likely candidates for alienation. They -

recommended developing orie_ntation,prbgrams which encourage international
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students to become acquainted with Americans and pfoviding oppbrtunities for
such interaction. An intradepartmental buddy system whereby Americén
students are encouraged to become personal hosts to internatiénal students
could be established. |

Wang, Sedlacek, and Westbrook (1992) studied the attitudes of Asian
American students toward involvement in student organizations. They found that
- these students seemed to like to fnix socially with their white counte_rparts. and
rarely felt ignqre.d or isolated. They also found thét the Asian Americans did not
make much use of the universify student office or the career development office.

~ Henderson, Milhouse, and Cao (1993) studied the culture shock
experienced by Chinese students ih an American university. .Culture shock :
arises outbof a discrepancy between the students’ home country cultural normé
and American Iife-stylés. | This diversity creates feelings of hostility, tension,
frustration, anxiety, anger, and Stresé. The most comrﬁon acad_emic problem
experienced by the students in their study pertained to language diffiéulties.‘
Associated with feelings abouf being underétood are feelings of accepténce and -
appreciation. However, confusion, fru.stra'.tion, depression, and low self-esteem
" are the results of not being understood. Lack of édequate financial_support was
also a source of stress among the Chinese students in this study. .The students -
tended to be unassertive, shy; and had few non-Chinese friends.

Abe, Talbot, and Geelhoéd (1998) studied the adaptation to campus life of
60 newly admitted international students at a‘pubilic, Midwestern uﬁiversity. .The
purpose of the study was to: (1) analyze what effect a peer program had on the-

awareness, knowledge, and use of campus resources by international students;
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(2) assess the adjustment of these students in terms of the éffects of ongoing,
organized interaction with host students; and (3)l compare the scores‘on the
adjustment scales between students from non-Asian countries to those from
Asian countries. The authors found: (1) that the peer program had a significant
positive effect on the adjustment of the international students; (2) that those
international students who had previously lived in the United States were better
able to handle the societal and _institufio_nal demands of campus life; and (3) thaf
lsEUdents ffom As'ian countries experience rﬁbre adjustmént dffficultiés to 'college

life than do students form non-Asian countries. The authors recommended that
more résearch be conducted to understand why and how fhe college experience
challenges Asian students.

Henderson et al. (1993) offered nine recommendations to assist the Asian
students in the management of culture shock. They are: (1) Be mentally
.prepared. 'f'he sojourner (Asian student) must try to be sympathetic and non-
judgmental about another culture and its beoplé. He or she must try to become
immersed in thé new culture. (2) Be édlturally prepared. Before leaving their
home countries, sojourners should learn as much as possible about the host.
éountry and how living conditions there might be different from those at home.
(3) Be _lihguistically prepared. International students need to learn as much of the
host Ianguage as possible in order to reduce failures and feelings of
helplessness. (4) Be involved with hosts. Students should make every attempt
to socialiée with the people of the host .culture because lthose i'nternational
studénts who socializé have fewer adjustment problems than those who remain

isolated from their hosts. (5) Be creative and experimental. International

10
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studenté must be willing to expose themselves to rﬁany_ types of people and .
idéas in order to expand their horizons and be ablé to function successfully_in an
increasingly complex society and world. (6) Be cultufa//y sensitive. Sojoufners
need to be aware of thé customs and 'traditioné of the host country. If opinions |
‘must be ren'dered, Iemph;\sis should be given to the host cogntry’s positive
aspects. (7) Be pafiént ahd flexible. In a new e_nvirdnfnent squUrn'e(s must be |
. willing to live with incﬁénveniencés and wait for anéwers thich may take time to
méterial‘iz'e. (8) Be realisfic in c;xpectétions. it may ‘be-tha_t some students will
have to reduée their needs.ar-md limit their éxp'ectations in order to lessen |
‘disapbc;intménts. 9) Accept th_e challenge of interbt)ltha/ experiencé.s.» Being
open td new ‘ideas and ways of doing tﬁings provides more opportunities»for
persona‘l growth and allows ‘the'intve'rv'cultural éxperiences to be more fulfilling.
| Partic'ipénts and Setting

The subjégts for this study 'consistedof 1Q of the Asian students at WMU
with whom ‘t_he investigator has had.contact. All 6f them were‘_full-time |
| undefgraduate_ or gréduate students who resided on campus. Included were
both married and. unmarried students. _

) 'Methodology and Analysis

A 22-questioh interview instrument was designed with reference to the
Iitérature and was rév.iewed by the course instrucfor before being prepared in ité
final form. The Asian Student }Adjustmen‘t SurvAey is found in the Appendix. |
Intérviews with all 10 students were held in January 2001. Respdnses wére
recorded on thé questionnaire during the inferviews which averaged about an

hour. A question by question analysis follows which ._i_ncIUdes summary

11
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statements and illustrative quotations. |
Findings
Tﬁe responses to the first two questions"regarding demographic data are
combined into _oné table. |
1. What is your country of origin and ethnicity?
2. Whaf is your gender? |
~ Table 1 iﬁdicates the country of origin, ethnicity, and gender of the 10
students. The studen_ts came from six different countries and represented four
diff_erent'ethnic groups. Five men and five women participated.
Table 1

Country of Origin, Ethnicity, and Gender

Country of Origin ' Ethnicity | Gender
Méle Female
Hong Kong . ~ Chinese ' 1 0
Indonesia | Chinese 0 1
Japan Japanese 1 2

People’s Republic of China

(mainland) Chinese 2 0
Republic of China (Taiwan) Taiwanese ' 0 1
Thailand Thai A 1

i2
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3'. Why did you choose to comé to Weétern Michigan University (WMU)? |

There was a variety of responses to this question. Thirty percent of the
students indicated that they had consulted a bbqk to find WMU. These students
added; ‘I have to be close to.water. Kalamazoo is an intereéting name. It means |
‘boiling water’ in Chinese”; “A relative is here”; ahd “| was offered financial |
| stport.” Twenty percent of the studénts h'ad. friends that had studied at WMU.
These two students also said; “| took a previous degree in Michigan, and | llike
the fc_>ur seasons”; and “A friend who graduated from WMU told me that this
University is OK and that the tuition is not expensive.” Other responses were:
“WMU has my major”; “| met three Japanese WMU instructors who came to
Japan”; “l saw 4a magazine featuring WMU”; “| applied to several schools and
WMU.acce'pted me”;\and “A college in Japan and WMU are sister schools.”
4. Do you feel that your level of English proficiency is adequate to meet your
academic and soc;ial needs at WMU? |

The responées.indicated that. most of the students (70%) were
experienciﬁg some difficulty with the Eng]ish language. Some comments weré:
“It is OK for social purpdses. Academically, | need some help”; “Public speaking
creéteé some tension”; “If | go to fhe store, | have no problem. But if | go to
class, | have a hard time pértic;ipating in diséussioné”; é\nd “l'can only understand
about half of the lectures. | need to spend much time to read a book.” Thirty
percent of the students indicated “Yes” to the questilon without qualification
indicating that their Ievél of English proficiency meets their social and acédemic

needs.

i3
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5. Are you receiving any instruction in English now?

.Ninety percent of the students said they were not receiving any instruction
in English at the presént time. Comments included: “No, | teach myself”;land
“No, | majored in English in Japan”. HoWever, ‘.one student (10%) replied in the
affirmative and said,. “Yes, | am taking English 361, a required English course for
those who scored below 550 on the TOEFL (Test of English as a Foreign
Language).” It..is interesting that even th.ou'gh most sfudenté do not feel that their
level of English proficiency is adequate to meet the_ir academic or social needs,

. the only student who is taking formal training in English is required té do'so
because of a TOEFL deficiency. |
6. What kinds of activities do you ehgage in for your social life?

The activities they cited included: going shbpping, traveling, attending
church and Bible study groups, attending movies, eating with friends, attending
partjes, backpacking, playing basketball, swimrﬁing, skiing, snow boarding,

“aerobics, atteriding_'music concerts, reading, going to bars, dorm ac.:tivities,»
attending pb_tluck dinners, and visiting in American homes. One sfudent said, “|
have no time for this, but | come for American dinner sometimes.”

7. What social or cultural organizations do you belong to? |

Organizations students mentioned were: church and Bible study groups,
the American OccupationaI-Therapy Association (student member), the
swimming club for WMU students, and the physics club. Also mentioned were
the various ethnic student associations in which the students hold automatic or-

voluntary memberships by virtue of their nationalities.
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 8. What is tﬁe main problem you have had in this Qountry? o

The most frequently identified problem was difficulty with the language.
Sixty percent of the 'studer.1ts identified Ianguége or communication as their main
problem. This supports the finding of Henderson et al. (1993) that the most
common academic problem experienced by the C»hi'nese students had 'to do
with Ianguage'difficulties. Twenty percent of the students mentioned financial
concerns including money for tuition, rent, and textbooks.' For another student,
“Weather causes breathing problems because | have asthma.” Still another
studen;t said, “ | don't idéntify with things going on here. .I want to be more
involved.” = |
9. What other academic or social problems have you had here?

A number of different types of problems were mentioned. They included:

- transportation, food, the cold weather, and the snow. Social p'roblems, according
to one student, involved “difficulty in making American friends, difficulty in getting
money from the ATM, and knowing how to pay at the store.” Anpther student
said, “My friends who cannot speak English well are treated differently in the
stores, and | feel badly that they are treated this way.” Still another student said,
“Some Americans don’t want to talk to international students.” Cultural problems

- were reflected in the following comments: “Most Asian.s‘don’t like to be touched
on the head”; and “We doh’t undefstand how American people think. -'We want to
know how to make them happy. Both sides are wary of each other.” Also
mentioned were problems with the educational system. One student cited “?ude o
teachérs who would not explain things, ignore questions, and swear.” Another '

had difficulty with writing long papers. A student commenting on the problem of

LRIC o 15
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homework said, “There is a lot of it, and it keeps me very busy.” Another student
said, “Grading in China is based on the final exam. Hére it is based on total
assignments.” | |
10. Is the interracial climate on this campus friendly or hostile? Explain.

Most of the students (70%) indicated that the interracial climate was friendly.
One student said, “People smile to each other and are helpful. They help-me
with problems.” Another Sajd, “If | am in Japan, | never talk to foreigners. Here

they ask he for directions.” Still another said, “Between studgnts and.students it
is good. American students are helpful. Church organizations are especially
hélpful. We appreciate their hospitality.” Oiher students (30%) had ambivalent
opinions on the issue. One said, “It depends on each individ.ual. Some
Americans are not accepting of Asians. Some are. The vast number of
foreigners are opeﬁ to each"vot’her.” A fémale student said, “In smé,ll claéses they
are friendly, bL‘H..nOT in big classes. White girls are not friendly.” Anoiher student
indicated “neither” in responding to the quéstion and then explained, “Normal
American people are not aggressive, but they do not accept me. They are only
polite and friendly., but you canno‘t.go into a deep relationship with them.”
11. Have you ever felt isolated on this campus? Explain.

The. responses varied on this question. Thirty percent said, “Yes.” One
studentvsaid, “Yes; |n the physicshlab we work in pairs. Because | am
international, Americans don’t want to work with me. | don't like it when we have
to work in pairs.” Another student said, “Yes, in China there are fnany games to
play like cards and outdoor games. There are not rhany games playéd here.”

Still another said, “Yes, the first four months, but I received help from other

16
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internétidnéls énd ‘Westwood Baptist Church.” Thirty percent'indicated that they
had not felt iSoléted on the campus. One Student said, “No, I am so busy."’ '
Another said, “No, people are willing to talkﬂ in class, and | talk to inte_rnational
vstl.Jdents}-who are like me.” Stili another said, “‘.No, if | héve broble'm', | can talk to
my friends from Thailand.” The lrem'aining 40% of the responses were somewhat
ambivalent, One student said, “Not much, I-have had close friends since my |
freshman yeér. | always found friehds to sbcialize with.” Another re.plied,'
;‘Sometimés, when | don’t uhderstand my homework.” StiI‘I'ariothe'_rv séid, ;‘Yes
and no. It happens so often in class when | cannot get into discussions, -
otherwise, ncA>.”i Finally, a student said, “Of course, only in terms of _the socialllife,
but | have too n;uch to dé. | don’t .have time to feel isolate.d.- If I go to (Chinese)
church, people are very ffiendly.”. |
12. Are most of your friends Americans or international péople? Explain;

A 'strohg majority (80%) of the respondents indicated that most of their
friends were international people. One said, “It's easier to understand each
other. There is a link bétween us. We have to learn to deal with beople from
6ther cﬁltures without caﬁsing any trouble.” Another said, “We have lots of things
in common. We try to encourage each other. | have some ‘Amer'ican friehds
over the age of _40 but not bélow 30. | can't relaté to them and can't talk deeply
~ with them.” .étill another said, “Asian, because we can speak slbwly, and we
think the same.” A fourth said, “The language (English) is a problem. We are

| completely different such as how we dress and how vvve.t'hink. People from Asia
are similar.” These statements support the findings of Hénderson et al.‘(1 993)

which suggested that confusion and frustration are products of not being

17



,Ad'aptation of Asian Students 17
understood. In contrast, one Japanese student said that most of his friends are -
Americans: “Most people you see are Americans. Most st_udents in the dorm are
Americans. My roommates off campus were Americans.” Showing a balance in
his friendships, .another student redlied, “The same. | have some of both.”
Finally, one of the students previously quoted added a revealing postscript to her
interview that fits in best at this point. She said, “Young girls want American boy
friends. | don’t understand. | don't think that this is a serious relationship. It
won't last. | cannot sfand their procédures. Abortion clinics are doing a good
bdsiness with Asians, mostly Japanese!” |
13. Would you like to have more American friend.s? Why or why not?

Most respondents (70%) replied in‘the affirmative, and somé said they
thought American friends could help them learn English and more of American
culture. Twenty percent. were noncommittal. ‘One student said, “It doesn’t make -
any difference. | would like just any friends without regard to ethnicity or
nationality.” Another said, “| am satisfied with things.” Finally, the one student
who replied in the ndgative said, “No, we don’t have equal status. It's hardv. It is
easier to communicate with Chinese. We dor,1v’t have common interests with
Americans.”

14. Do you have more interaction with other students in larger or in smaller
ciasses?

Most of the students (90%) felt that smaller classes afforded them the ... -
opportunity for more interaction with one another. One said that in smaller .
classes “You havebm}ore oppqrmnity to express yourself and are encouraged to

do so by professors.” Another said, “A small class for me is more comfortable.

18
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Large clas‘ses. break up into groups, but somé Americans may not want to talk to
me because of language problems.”‘ Still another said, “In small groups we can
talk more. Each person has more time to talk. In big groups you need to speak
fast.” Finally, the ohly student who.did not indicate “smaller” classes said, “It
does not matter. | never attend big classes. It depends on individuals.”
15. How have other students been of help to you in adjusting to university life?

Thé variety of responses included: showingbthem around campus,
introducing them to friends, talking with.them, editing papers, fixing compulters,
taking them shopping, giving them textbooks, helping them tb move, fixing their
cars, and giving them a place to stay temporarily. -One student said, “When |
have questions, | alwéys ask someone near me. When | work in lab groubs, we
have to write conclusions in-class. | am slow,.and my partner always'helps.fne.”
16. Are there othér ways that students"can‘be of help to you?

Replies indicated that other students cén be of help fo these students by
finding good research articles, by being friendly and open minded, by helping
with cIassés, study, and housing, by having potluck dinners,_by providing
transportation, and by generally assisting them without being asked. One:
student described a particular classroom situation in answer to this question:'
“‘Last semester | took a class with é prdfessof who didn't like infernational
students. | didn't want to go to his office. So other students asked questions for
me.” | -

17. How cén p'rofessors help you to better adjust to university life?

The students want the professors to take a personal interest in them by

taking time to listen to them and to show an undefstanding of their respective

19



Adaptation of Asian Students 19
cultures in class discussions. They would like the professors to have more office
Ahours for tutoring and academic advising. They want the professors to speak
slowly in class and use a simpler vocabulary, to print or use good handwriting on
tthe board, and to distrib»ute handouts of their lecture notes. One student |
commented that professors should “understand.things in my life, treat us to
dinner with Americans, keep promises, and develop relationships and friendships
with us. Our relationships should not be just academic. We need to be with their
families.” These restJItS‘Iend support to the recommlendation of Oyvie (1982) that
the entire university community including faculty should be involved in programs
and activities with international etudents.

18. How has the WMU Office of Internationel Student Services been of help to
you in adjusting to university life? |

There}were mi>"<ed opinions about the usefulnese of the Office. 'The
orientation program was mentioned in one way or another as the basic service.
The 'studente aleo received assistance withlimmigration problems and in
obtaining travel documente, a social security number, end an internship. The
office also organized an annual trip to Lake Michigan and sponsored» international
festivals. Some students addressed the limited tunction of the Office. One said
that it eerved “just for official purposes like obtaining travel documents.” Another
said, “It didn’t help a lot; only witn orientation, but this is about common stuff that
many knew before coming.” A third said the Office helped “only during
orientation and with the newsletter. .OthenNise it hasn’t been of much help at all.”
In general, the replies supported the findings of Surdam and Qollins (1984) who

found that the students made infrequent use of student services.

20
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19. Are there other ways that the Office of International Student Services could
help you?

The students had a number of recommendations to increase the
usefulness of the Office to their situations. Cohments included that it should:
“Helpl but not control the students, help with employr‘nent. broblems, and prbvide a
counséling éenter for only intefnationals to deal with homesickness and
interpersonal relations”;"‘Make available a blace to stay when we arrive and tell |
us beforehand about transponatAion‘ from >the éirpon. When | first came, | had to
take the taxi from the airport”; and “Try to exercise more authority in addressing
academic problems and provide support for us in commuhicating our problems
with our-depanments."

20. How can American people best help you in your time at WMU?

| Suggestions offered by the students included: being friendly, talking to -
them, inQiting them to their homes for dinner, and providing housing during the -
times When they cannot live in the dorms. One student said, “They can tell me
how to use the bathroom facilities such as the péper towel (dispensaries).”
Another said, “Since | like to travel, they can tell me about friénds and relatives in
other states that | can visit.”
21 What do.you wish to do when you graduate or Ieave_ WMU?

Most of the students (80%) want to remain in the United States to find jobs

or attend graduate school. Two students (20%) planned to return home to

“Taiwan and Thailand to work. Some comments were: “| want to find a job in the

United States with a six-figure salary to gain two or three yéars of experience.

Then | want to teach in the United States, get married, and have at least two

21



Adaptation bf Asian Students 21
kids”; “| want to stay here to make big money because American mbney is eight
times Chinese money”; and “l want to teach in the United States. You get |
reaso_n_able pay here.- The social life here is very simple. Life is complicated in
China. The boss controls living conditions in China.” -

22. If you had it to do over, would‘ you choose WMU as the place for your
academic life? Why or why not?

Most students (60%) felt satisfied about their choice of WMU. Positive
comments included: “‘I made the right choice. Originally my major was aero |
engineering, énd I switchle.d to physics. Physics professors are nice. | have .
studied wiih many Japanese g'radiiate s'tude.nts whb influenced me to study
more. So | was lucky to meet such good people”; “Yeé, WMU graduates ha-ve
obtained gqod jobs in engineering”; “Yes, I am happy to be heré. Everything is
good. | want‘to stay here”; and “Yes, this University is good. Tiie facilities are
good such as the library, computér’ labs, recreation center, and d‘ining service.
Mény students are he,re.. So | have a chance to talk to them.” .Two_ students
(2.0°/<i) were not quite sure as to whether or not they made the right choice. One
said, “l am not sure i/vhether the answer should be ‘yes’ or ‘no.” | would like a
bigger school"with more resources, but | like tiie study environment here. The .
relationship between professors and students is kind of close. We may not have
' this. elsewhere.” The other said, “Maybe | would choose a school where there
-are fe\iyer Japanese students. | came here to stqdy'English. | had a chance to
go to Lds Azjgeles to bc_e with my aunt and uncle,ibut | came here only to find
many Japanese.” Orie student said that he would have trarisfeired to WMU after

attending Kalamazoo Valiey Community College first because of the cheaper
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tuition. He added, “Other than'that, WMU has b.een OKto good for me.” Finally,
the student who replied in the negative said, “No, Kalamazoo is a small city.

Jobs are hard to find. Universities are all the séme, but cities ére different.”
Discussion |

This study Iooked at how various Asian students at Westerﬁ Michigan
University (WMU) have adjusted to American culture and sp'ecifiqally life at the
University. Interviews were held with 10 Asian students who were known to the
investigator. Their responses to the 22-item instrument cémpris.ed the data basis
for the study. All of the students were willing participants in the interviews and
seemed g'en'uihely interested in the opportunity to express some of their honest
opinibns about America and the University.

It was determined that the major problem c_onée’rned their lack of English
| .proficie_ncy. Most of their other problems such as academic difficulties or
difficulties in making friends with Americans seemed to be an outgrowth of their
difficulties with the English language.

It was.concluded that other students could help these students adjust by
befriending them and talking with them, by helping them with their English and
with their classes, and by hélping them with their nonacademic activities such as .
taking them shopping and other places and helping them fix their cars énd
computers.

Professors can help these. students adjust by faking a persohal interest in
. them, by taking time to Iisteﬁ to them and to show an' undérstanding of their
- respective cultures in class discussions, and by inviting them to their homes for

dinner. Professors could have more office hours for tutoring and academic
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advising. | They could speak slowly in class and use a simpler vocabulary. They
could print or use gbod handwriting on the board and distribute printed lecture
notes as handouts. |

The WMU Office of International Student Services personnel could be of
help to these students by dealing with employment problerns, by providing a
counseling center for only internationals, by providing transportation from the
airport upon arrival and temporary housing, and by exercising more authority and
support in addressing academic problems with their respective departments.

American people can help these students by being friendly with them, by
. talking to them, by inviting them to their homes for dinner, and by providing
housing for them during the times when the dorms are closed. They could aIslo
tell the students about friends and reIatives they have in other states whom the
students could visit when they are traveling

Suggestions for i:urther_Research

This study involved 10 international students from six Asian-countries.
Another study could enlarge the student base and explore some of the issues
touched on in more depth. Comparisons then could be made in the responses
‘according to eountry of origin, gender, age, and student status (i.e., graduate or
undergraduate). Students fror.n-non-Asian countries could also be studied to
determine whether or not they exberience similar adjustment problems. The
Office of International Student Services eould be studied to examine the services
available and how they are delivered. Professors and administrators could be
interviewed for their perspectives on international students as could American

students and American people in the community. Finally, follow-up studies of
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international student graduates could be conducted to determine if their
éxpectations of their American educational experience were ultimately realized.

Summary |
'The_ purpose of this Study'was to examine h_ow Asian students at WMU
have adjusted té Ameriqan culture and more specifically to life at an Ameriban
uni\)érsity. A review of the literature indicated that foreign s.tudents.in the United
States expérience a high degree of social ali'eﬁation. Interviews were held with

10 Asian WMU students by the investigator utilizing the Asian Student
Adjustment Survey, a 22-item questionnaire developed by him. Responses to
éat:h item of the instrument were analyzed in terms of summary statements and
illustrative quotations. Recommendations were given and suggestions for further

research were included.
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Appendix

Asian Student Adjustment Survey
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ASIAN STUDENT ADJUSTMENT SURVEY
1. What is your country df origin and ethnicity?
2. What is your gender?

3. Why did you choose to come to Western Michigan University?

4. Do you feel that y'our.-level 6f English proficiency is adequate to meet your
academic and social needs at WMU? .

5. Are you receiving any irgstru.ct'ion in English now?

6. What kinds of aCtivit_ies dp you engagé in for your social ‘Iife,? |

7. What social or cultural organizations do you .belohg to?

8. What is the.main problem you. 'ha\)e had in this country?

9. What other academic or social problems Havé you had here?

10. Is thg interracial climate on this campus friendly or hostile? Explai_n.
11 Have you ever felt isolated on this campus? Explain._

12. Are most of your friends Americans or international people? Explain. .

r~~¢ .‘ L. . : » 2 8



13.

14.

15.

16.

17.

18.

19.

20.

21.

22.
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Would you like to have more American friends? Why or why not?

Do you have more interaction with other students in larger or smaller
classes?

How have other students been of help to you in adjusting to university life?
Are there other ways that students can be of help to you?
How can professors help you to better adjust to university life?

How has the WMU Office of International Student Services been of help to
you in adjusting to university life? '

Are there other'ways that the Office of International Student Services could
help you?

How can American people best help you in your time at WMU?
What do you wish to do when you graduate or leave WMU?

If you had it to do over, would you choose WMU as the place for your
academic life? Why or why not?
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